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This study presents a comprehensive comparative analysis of English for Specific Purposes (ESP) and English
as a Foreign Language (EFL) methodological approaches in contemporary language education. The research
aims to identify and analyse the fundamental differences between ESP and EFL pedagogical frameworks, focusing
on their distinct characteristics, target audiences, and educational objectives. The investigation reveals that ESP
primarily targets adult learners with prior English language knowledge and seeks to develop professional commu-
nication skills for specific occupational contexts, including medical, business, tourism, and technical fields. ESP
methodology emphasises contextual language learning integrated with subject-matter content, prioritising practical
application over traditional grammar instruction. In contrast, EFL adopts a more generalised approach, focusing
on comprehensive language skill development across all four competencies — listening, speaking, reading, and
writing — for learners seeking general English proficiency. The study demonstrates that ESP curricula are needs-
based and professionally oriented, designed to meet specific career requirements, while EFL programs maintain
standardised, broad-spectrum language learning objectives. Key findings indicate that ESP learners benefit from
enhanced motivation through immediate practical application of acquired skills in their professional domains.
In contrast, EFL learners develop foundational language competencies applicable across diverse contexts. The
research highlights significant pedagogical implications, including differentiated teaching methodologies, assess-
ment strategies, and curriculum design principles. ESP instruction employs authentic, field-specific materials and
contextual learning environments, while EFL utilises standardised educational resources and formal classroom
settings. Despite these distinctions, both approaches share common goals of developing communicative compe-
tence and intercultural awareness. The study concludes that understanding these methodological differences is
crucial for educators, curriculum developers, and language policy makers in selecting appropriate instructional

[frameworks that align with learners’ specific needs, professional goals, and linguistic contexts.
Keywords: English for Specific Purposes, English as a Foreign Language, comparative analysis, language
pedagogy, professional communication, needs analysis, curriculum design, adult education, specialised vocab-

ulary, communicative competence.

Problem Statement. The landscape of Eng-
lish language education has undergone a signifi-
cant transformation over the past several decades,
evolving from traditional general-purpose instruc-
tion to specialised, context-driven pedagogical ap-
proaches that address the diverse needs of learners
across various professional and academic domains.
This evolution reflects the growing recognition that
language learning is most effective when direct-
ly corresponding to learners’ specific goals, pro-
fessional requirements, and immediate practical
applications. Two distinct yet interconnected par-
adigms have emerged as dominant forces in con-
temporary English language instruction: English for
Specific Purposes (ESP) and English as a Foreign
Language (EFL). While both approaches share the
fundamental objective of developing English lan-
guage proficiency among non-native speakers, they
differ substantially in their methodological frame-
works, target audiences, pedagogical strategies, and
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ultimate learning outcomes. Understanding these
distinctions has become increasingly critical for
educational institutions, language instructors, and
curriculum developers seeking to optimise learning
experiences and maximise educational effectiveness
(Berg, 2009).

The significance of this differentiation extends
beyond mere academic categorisation. The demand
for specialised language instruction has grown ex-
ponentially in an increasingly globalised world
where English serves as the lingua franca of in-
ternational business, scientific research, medical
practice, and technological innovation. Countries
across the Middle East and North Africa, including
Egypt, Algeria, and the United Arab Emirates, have
witnessed remarkable expansion in ESP programs,
particularly within higher education institutions
where English proficiency directly correlates with
professional success and career advancement op-
portunities (Horsono, 2007).
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ESP emerged as a response to the recognition
that traditional English language instruction often
failed to address the specific communicative needs
of professionals and students in specialised fields.
Unlike conventional language learning approaches
that emphasise general linguistic competency, ESP
focuses on developing targeted skills for effective
communication within particular professional con-
texts. This approach acknowledges that medical
students, engineering professionals, business execu-
tives, and tourism specialists each require distinct
vocabularies, communication patterns, and func-
tional language skills that reflect the realities of
their respective domains.

Conversely, EFL maintains a broader educatio-
nal scope, emphasising comprehensive language
development across all four fundamental skills:
listening, speaking, reading, and writing. EFL pro-
grams typically serve learners who seek general
English proficiency for various purposes, inclu-
ding academic advancement, cultural enrichment,
or personal development, rather than immediate
professional application. This approach provides
foundational language competency that can be ap-
plied across multiple contexts and situations.

The pedagogical implications of choosing be-
tween ESP and EFL approaches are profound.
ESP instruction requires teachers to possess ad-
vanced English language proficiency and substan-
tial knowledge of specialised subject matter, ena-
bling them to create authentic, contextually rele-
vant learning experiences. While demanding high
linguistic competency, EFL instruction allows for
greater flexibility in content selection and meth-
odological approaches, as specific professional or
academic domains do not constrain instructors.

Furthermore, the learner profiles associated with
each approach present distinct characteristics that
influence instructional design and implementation.
ESP learners typically bring professional knowledge
and experience to the classroom, creating opportu-
nities for meaningful integration of subject matter
expertise with language development. These adult
learners often demonstrate high motivation levels
due to the immediate applicability of their language
learning to professional contexts. EFL learners, con-
versely, may represent more diverse backgrounds
and motivations, requiring instructional approaches
that accommodate varying proficiency levels, learn-
ing styles, and educational objectives.

The assessment strategies employed within each
paradigm also reflect their fundamental differenc-
es. ESP programs emphasise performance-based
evaluation that measures learners’ ability to func-
tion effectively within their professional contexts,
while EFL assessment focuses on general language
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proficiency across standardised competency frame-
works. This distinction has significant implications
for curriculum development, material selection, and
instructional methodology.

As English continues to solidify its position as
the global language of professional communica-
tion, the need for a clear understanding of these
approaches becomes increasingly urgent. Educa-
tional institutions must make informed decisions
regarding program selection and implementation,
while language instructors require comprehensive
knowledge of both paradigms to serve their stu-
dents effectively. The economic implications are
equally significant, as professionals with special-
ised English language skills command higher sala-
ries and enjoy greater career mobility in interna-
tional markets.

This comparative analysis aims to illuminate
ESP and EFL approaches’ fundamental characte-
ristics, advantages, and limitations, providing stake-
holders with the knowledge necessary to make in-
formed decisions regarding English language edu-
cation. By examining each approach’s theoretical
foundations, practical applications, and real-world
outcomes, this study contributes to the ongoing
dialogue surrounding optimal language educa-
tion strategies in our interconnected global society
(Swales, 1990, 2004).

Considering this teaching method, instructors
constantly use English to meet the students’ specific
and exact time demands and requirements according
to their profession. For example, medical students
are intended to gain knowledge of the English lan-
guage for particular aims, that is, English for speci-
fic medical purposes. In countries like Egypt, Alge-
ria and the United Arab Emirates, ESP is spreading
its wings far and wide. It has become one of the
significant branches of the English language that is
dominating, particularly in the foundation courses
of universities. The primary concern of ESP is to
enhance the students’ professional skills. Its chief
concern is also to facilitate the graduate students in
the employment market, so they do not feel incapa-
ble of meeting the challenges in their field of study.

The Object of the Study — to find a difference
between the ESP and EFL approaches.

The subject of the study is the features of ESP
and EFL, which differentiate both approaches from
each other. In this, we consider those aspects that
make both concepts different.

The Aim of the Study. The present article sheds
light and concentrates on the key features of both
ESP and EFL. The most crucial difference lies in
the learners’ purposes for learning English. ESP
students are usually adults who already have some
acquaintance with English and are learning the lan-
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guage to communicate a set of professional skills
and to perform particular job-related functions. An
ESP program is, therefore, built on assessing pur-
poses and needs and the functions for which Eng-
lish is required. ESP concentrates more on language
in context than on teaching grammar and language
structures. It covers subjects from accounting and
computer science to tourism and business manage-
ment. The ESP focal point is that English is not
taught as a subject separated from the students’ real
world (or wishes), but is integrated into a subject
matter area critical to the learners.

The presentation of the primary material. As
we have seen minutely and incisively, ESP refers to
the specific purpose of learning English. Students
approach the study of English through a field al-
ready known and relevant to them. This means they
can immediately use what they learn in the ESP
classroom in their work and studies. The ESP ap-
proach enhances the relevance of what the students
are learning and enables them to use the English
they know to learn even more English, since their
interest in their field will motivate them to interact
with speakers and texts. ESP assesses needs and
integrates motivation, subject matter, and content
to teach relevant skills.

On the other hand, English as a Foreign Lan-
guage (EFL) is an English language study program
for non-native speakers. Most EFL programs have
small classes, so students receive individual atten-
tion from their teachers. Students study English and
participate in the cultural and social activities of the
school and community where they study. The goal
of an EFL program is to improve the students’ level
of English.

The phenomena related to the English language
in general, and ESP in particular, were not wit-
nessed in Arab countries in the past. It was only in
the 1980s that the concept of ESP was acknowled-
ged, contrary to how it was accepted in America
and Europe earlier.

There is a difference between English for Spe-
cific Purposes and English. For general purposes.
The most striking and essential difference lies in
the ESP students being adults or already familiar
with English.

They want to learn English to communicate pro-
fessionally and prepare for particular job-oriented
purposes. So, ESP programs are generally built on
assessing the requirements for the knowledge of
English they seek.

The fundamental difference between ESP and
ESL is that while ESP focuses on the language in
content, the vocabulary and grammar structure in
the teaching process encompasses subjects ranging
from accounting, computer science, the medical
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field and professional courses, including tourism
and business management. The central concern of
ESP is that it is not a subject of teaching separated
from the students’ real world; on the other hand, it
is assimilated into a subject matter which is signi-
ficant to the learners.

Both the concept ESP and EFL can be differen-
tiated not only based on the nature of learners but
also the goals of the students studied minutely; ESP
takes into consideration only the language skills —
listening, reading, speaking and writing are equally
given utmost priority in ESL which is the need of
the hour for the students. On the other hand, as a
general rule, all four language skills — listening,
reading, speaking and writing are given at most
properties in EFL. The ESP syllabus is formulated
and designed to meet the needs and requirements of
the students (Krueger&Casey, 2000).

In ESP, reading skills are emphasised for stu-
dents preparing for graduate studies and courses
like business administration. In other situations,
they can encourage and motivate fluency in speak-
ing skills among students who wish to learn the
English language to become tourist guides.

In this way, we find that ESP amalgamates and
synthesises English subject matter with English lan-
guage teaching. Such a fusion proves instrumental
in motivating the students to apply their learning
skills in their English classroom to the main fields
of study: business management, computer science,
tourism, and other areas.

Their primary motivation source is that all these
students can utilise the vocabulary and structure
they learned in meaningful situations. In other si-
tuations, they can increase and motivate the fluency
in speaking skills among the students who wish to
learn the English language to become tourist guides.
In this way, we find that in ASP, there is an amalga-
mation and synthesis of English subject matter with
the English language teaching; such a fusion can
prove very instrumental to motivate the students
who can apply their learning in their English classes
to the main field of their study and others are there
motivation is that all these students can utilise the
vocabulary and structure (Madya, 2003).

These students of ESP are already well-versed in
their subject matter, which enables them to improve
their ability to acquire the capability to grasp the
English language. The subject-matter knowledge
gives them the context they require to understand
the classroom fully. ESP demonstrates how the stu-
dents express the subject matter in the English lan-
guage. Teachers can capitalise on this situation by
using students’ knowledge of their subject matter,
which can help them understand English more ef-
ficiently.
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The term is specific to ESP and highlights the
purpose of acquiring English language knowledge.
It suggests the students’ knowledge approach to
learning English through a medium they are accus-
tomed to. It also means that the students are capable
of using what they come across or learn in the ESP
classroom on the ESP about their work and studies.
In other words, the ESP approach straightens and
reinforces the importance of what they have learnt,
which enables them to use the English language
fluently because their interest in their field will mo-
tivate them to interact with speakers and texts.

The EFL learners have less exposure and prac-
tice with English than ESP learners, resulting in
more difficulties developing their listening and
speaking skills. On the other hand, ESP learners
are exposed more to practice with English than EFL
learners, and they may have more difficulty devel-
oping their reading and writing skills. EFL learners
usually learn English for instrumental reasons, such
as academic, professional, or personal purposes.
Still, ESL learners generally learn English for spe-
cific and integrative reasons — social, cultural and
identity purposes.

It has been seen that EFL learners often have
more diverse linguistic and cultural backgrounds
than ESP learners and may have different proficien-
cy and motivation levels. ESP learners often have
more similar linguistic and cultural backgrounds
than EFL learners, so they acquire more uniform
levels of proficiency and motivation.

We come across more control and autonomy
over the curriculum, materials, and methods in the
case of EFL teachers than ESP teachers, which may
help them acquire more flexibility and creativity
in their teaching. However, in the case of ESP tea-
chers, generally, there is less control and autonomy
over the curriculum, materials, and methods, as is
the case with EFL teachers. Because of these, their
teaching may have more constraints and regulations
(Berg, 2009).

In EFL teaching the environment is usually more
formal and structured in the case of EFL teaching,
but we find more standardised tests and assessments
in the case of ESP teaching environments. As far as
the environments of ESP learners are concerned, we
perceive them as more informal and dynamic than
EFL teaching environments, as they are supposed
to work on more authentic and contextualised tasks
and activities.

Besides some disparities between EFL and ESP,
we can also find similarities and resemblances be-
tween these approaches. In both methods, the cen-
tral focus is learning a foreign language as the final
goal. In both aspects, similar challenges and op-
portunities can be perceived. In ESP and EFL, the
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learners develop linguistic, communicative, and
intercultural competencies in English. In this way,
a balance is required in their native and target lan-
guages and cultures. In both cases, the teachers are
supposed to be facilitators as they motivate and en-
courage the learners to gain knowledge and fluency
in English as an additional language. They employ
similar strategies and planning in their teaching
practices.

The ESP and EFL teachers require a high level
of proficiency, skills and pedagogy in the English
language. Both must understand their learners’ re-
quirements, aims, objectives and contexts. While
learning the English language, they offer new
methods and techniques by focusing on constant
endeavour on the part of the learners.

Conclusions. The comparative analysis of Eng-
lish for Specific Purposes (ESP) and English as a
Foreign Language (EFL) approaches reveals fun-
damental paradigmatic differences that extend far
beyond surface-level methodological variations.
These approaches represent distinct philosophi-
cal orientations toward language acquisition, each
addressing different global English learning com-
munity segments with tailored pedagogical frame-
works designed to meet specific educational and
professional objectives.

The distinction between ESP and EFL approach-
es carries profound implications for educational
policy and curriculum development. ESP’s targe-
ted approach demonstrates superior effectiveness
in preparing professionals for immediate workplace
integration, as evidenced by its rapid expansion
across Middle Eastern and North African educa-
tional institutions. The approach’s emphasis on con-
textualised learning creates authentic educational
experiences that bridge the gap between academic
study and professional practice, resulting in gra-
duates with linguistic competency and domain-spe-
cific communication skills.

Conversely, EFL’s comprehensive approach pro-
vides learners with transferable language skills that
offer greater long-term flexibility and adaptability.
While EFL learners may require additional speciali-
sed training upon entering specific professional con-
texts, their broad-based language foundation enables
them to navigate diverse communicative situations
and adapt to changing professional demands.

The economic implications of choosing ESP and
EFL approaches are substantial and multifaceted.
ESP graduates demonstrate immediate profession-
al readiness, commanding higher starting salaries
and experiencing faster career advancement within
their specialised fields. This direct correlation be-
tween specialised language training and economic
outcomes has driven increased investment in ESP
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programs across developing economies seeking to
enhance their competitiveness in global markets.

However, the economic advantages of EFL
should not be underestimated. The broad linguistic
foundation provided by EFL programs creates op-
portunities for career diversification and profession-
al mobility that may prove more valuable in rapidly
changing economic landscapes. EFL graduates have
the linguistic flexibility to transition between indus-
tries and adapt to emerging professional contexts,
providing career insurance that becomes increas-
ingly valuable in volatile job markets.

The effectiveness of both approaches is signifi-
cantly influenced by cultural and contextual factors
that vary across different educational environments.
In societies with strong professional hierarchies and
stable career paths, ESP approaches align well with
learners’ expectations and societal structures. The
approach’s focus on immediate professional appli-
cation resonates with cultural values emphasising
practical utility and economic advancement.

In contrast, EFL approaches may be more suita-
ble for societies that value broad educational deve-
lopment and intellectual flexibility. The approach’s
emphasis on comprehensive language development
aligns with educational philosophies prioritising
critical thinking, cultural awareness, and adaptabi-
lity over immediate professional application.

The integration of technology into both ESP
and EFL approaches presents opportunities for en-
hanced effectiveness and efficiency. ESP programs
can leverage industry-specific software, virtual rea-
lity simulations, and authentic digital materials to
create increasingly realistic learning environments.
The approach’s focus on specific contexts makes it
well-suited for technology-enhanced learning ex-
periences that simulate professional environments.

EFL programs benefit from technology’s ability
to provide diverse, multicultural content and facili-
tate global communication experiences. Online
platforms, mobile applications, and artificial intel-
ligence tools can support the broad-based learning
objectives of EFL programs while providing per-
sonalised learning experiences that address indivi-
dual learner needs and preferences.

The assessment strategies employed by ESP and
EFL approaches reflect their fundamental philo-
sophical differences and present distinct challen-
ges for educational quality assurance. ESP assess-
ment requires sophisticated evaluation methods that
measure linguistic competency and professional
functionality. This dual focus necessitates collab-
oration between language instructors and subject
matter experts, creating complex assessment sce-
narios that demand careful calibration and valida-
tion.
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While focusing primarily on linguistic compe-
tency, EFL assessment must address the challenge
of measuring transferable skills that will be applied
across diverse contexts. The approach requires as-
sessment methods that predict learners’ ability to
adapt their language skills to various professional
and academic situations they may encounter.

The professional development requirements for
ESP and EFL instructors are critical considerations
for educational institutions that implement these ap-
proaches. ESP instructors require dual expertise in
language pedagogy and subject matter knowledge,
creating significant teacher recruitment and training
challenges. The specialised nature of ESP instruc-
tion demands ongoing professional development
that keeps pace with evolving industry practices
and technological developments.

While not requiring subject matter expertise,
EFL instructors must possess broad cultural know-
ledge and the ability to address diverse learner
needs and motivations. The approach demands
pedagogical flexibility and cultural sensitivity,
enabling effective instruction across varied learner
populations and educational contexts.

As English consolidates its position as the glo-
bal lingua franca, the debate between ESP and EFL
approaches becomes increasingly relevant to edu-
cational policy makers worldwide. The choice be-
tween these approaches reflects broader societal
decisions about the role of education in economic
development, cultural preservation, and individual
empowerment.

Future developments in English language edu-
cation are likely to see increased integration of ESP
and EFL elements, creating hybrid approaches that
combine ESP’s immediate practical benefits with
EFL’s long-term flexibility. Such integrated ap-
proaches may involve sequential progression from
general to specific language instruction or paral-
lel development of broad and specialised language
skills.

Educational institutions should consider imple-
menting differentiated pathways that allow learners
to choose between ESP and EFL approaches based
on their goals, professional aspirations, and lear-
ning preferences. This requires sophisticated needs
analysis procedures and flexible institutional struc-
tures that accommodate diverse learner populations.

Policy makers should recognise that both ap-
proaches serve essential functions in developing
human capital and ensure adequate support for ESP
and EFL programs. The economic benefits of ESP
should not overshadow the cultural and intellectual
benefits of EFL, and balanced investment in both
approaches is necessary for comprehensive educa-
tional development.
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Language instructors should develop awareness
of both approaches and their strengths and limita-
tions. Professional development programs should
prepare instructors to make informed decisions
about when and how to incorporate elements from
both approaches to maximise learning outcomes for
their specific learner populations.

The evolution of English language education
from general-purpose instruction to specialised,
context-driven approaches represents a natural re-
sponse to globalisation and the increasing complex-
ity of professional communication requirements.
ESP and EFL approaches have demonstrated their
value in different contexts and for different learner
populations.

The future of English language education lies not
in choosing between these approaches but in under-
standing their complementary roles in serving the di-
verse needs of global learners. As educational institu-
tions, policy makers, and instructors develop a more
sophisticated understanding of these approaches, they
will be better positioned to create learning experiences
that prepare learners for success in an increasingly in-
terconnected and linguistically complex world.

The ongoing dialogue between ESP and EFL
approaches continues to enrich our understanding
of effective language education. It points toward a
future where learners can benefit from the strengths
of both paradigms in their journey toward English
language proficiency and professional success.
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AHTIIHCBKA MOBA JUUISI CHEIIAJBLHUX IIJIE
TA AHIVIIICHbKA MOBA SIK IHO3EMHA MOBA:
MOPIBHSAHHS TA KOHTPACT

Kymap Jlinem
ooyenm Kagpeopu aneniticbkoi mosu
ronedoic [an Cinex
Kapnan, Inois

Hocnioxcenna npedcmasnae KOMNiIeKCHU NOPIGHANbHULL AHALI3 MeMOOON02IUHUX NI0X00i8 AHeNilICbKOI MOBU 015
cneyianvhux yineu (ESP) ma aneniticokoi mosu six inozemnoi (EFL) y cyuachiti mogniti ocgimi. Memoto docniodcenns €
i0enmughixayis ma ananiz QyHOAMeHmanbHux giOMiHHOCmell midc nedacoeiunumu konyenyiamu ESP ma EFL, 3 akyenmom
Ha IXHIX 0COOUBUX XAPAKMEPUCMUKAX, YITbOBUX AYOUMOPIAX Ma OCEIMHIX 3a60aHHAX. [{OCTIONHCeHH 0eMOHCMPYE, O
ESP nacamneped opienmoganuii Ha 00pocIux YuHis, sAKi 60100i0my 6A308UMU 3HAHHAMU AHSTTCHKOI MOBU Ma NPASHYMb
po3eusamu npopecitini KOMyHIKAMUGHi Hagu Ky OJisi KOHKPEMHUX NPOQecilinux KOHMeKCmis, 6KII0HaAiouy MeouyHy, OizHec-
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cghepy, mypusm ma mexuiyni 2anysi. Memooonozia ESP nazonowye Ha KOHMEKCHydibHOMY BUSYEHHI MOBU, THINE2POBAHOMY
3 npeoMemnuM 3MICIom, Hadaruy npiopumem NPaAKMUYHOMY 3ACIMOCYEAHNIO HAO MPAOUYIUHUM 2PAMATMUYHUM
nasyannam. Ha npomusazcy yvomy, EFL 3acmocosye Oinviu y3acanvnenui nioxio, 30cepeidicyiouuct Ha KOMNIeKCHOMY
PO36UMKY MOBHUX HABUHOK Y 8CIX YOMUPLOX KOMNEMEHYIAX — ayOil08aHHsA, 2080PIHHA, YUMAHHA A NUCLMO — OJlA
VUHIB, WO NPASHYMb 3A2ANbHO20 BOL00IHHA AH2NIICHKOI0 M0B0I0. [locaiodicenns 00800UuNb, WO HABUANbHI NPOPAMU
ESP basytomvcs wa ananisi nomped ma npogecitimii opienmayii, pospooieni 01 3a00801eHHA KOHKPEMHUX Kap €EPHUX
8umoe, mooi sAx npoepamu EFL niompumyoms cmanoapmu3o8ani, wupoKoCHeKmpanvHi yini MosHo2o naguanus. Knouosi
BUCHOBKU C8IOUamb, wjo yuni ESP ompumyoms nioguujeny Momueayilo 3a605Ku RPAKmMuYHOMy 3aCMoCy8aHHIO HAOYMUX
HABUYOK ) CBOIX npocﬁeciﬁlmx cepax, 6 moii uac ax yuni EFL pozsusaromo qbyH()ameHmaﬂbHi MO8HI KOMnemeHuii'
3aCMOCO6HI 6 PI3HOMAHIMHUX KOHMEKCMAXx. ﬂocmdofceymz niokpecnioe 3uavywi nedazoeiuni imMnaikayii, 6KIOYAIOYU
Ooucpepenyitiogani memooonoeii Haguanms, cmpameezz OYiHIOBANHSA MA NPUHYUNUL PO3POOKU HABUATLHUX NPOSPAM.
Haguanns ESP suxopucmogye asmenmuyni, cneyuiuni 0ns eanys3i mamepiany ma KOHMEKCMYAIbHI HAGUATbHI
cepedosuuya, mooi sk EFL 3acmocogye cmandapmu306ani 0c8imui pecypcu ma (opmanvhi KAACHI HATAWMYEAHHSL.
Hesegacarouu na yi i0MiHHOCII, 00U08A NIOX00U NOOLIAMb CRIILHI YiNi PO3GUMK)Y KOMYHIKAMUGHOI KoMnemenyii ma
MidcKy1bmypHoi 00i3nanocmi. JJocuioxncenHs npuxooums 00 UCHOBKY, W0 POIYMIHHA YUX MEMOOOL0IUHUX GIOMIHHOCEN
€ KPUMUYHO 8AXNCIUSUM 0I5 Nedaz02ig, pO3POOHUKIE HABYATILHUX NPOZPAM MA MEOPYIe MOGHOI NOMIMUKYU npu 6UOOpI
BIONOGIOHUX HABUAILHUX KOHYENYILl, WO Y3200CYIOMbCs 3 KOHKDeMHUMU NOMpedamu yunie, npogeciinumu yiiamu ma
JH2BICMUYHUMU KOHMEKCMAMU.

Kniouosi cnosa: aneniticoka Mo6a 0isk CReyianbHux yineu, aHeniticbka MO8A SIK IHO3eMHA, NOPIGHAIbHUL AHALI3, MOBHA
neoazocixa, npogheciiina KOMyHIKayis, aHaiiz nompeod, po3pooKa HABHATLHUX NPOSPAM, OCEINA OOPOCIUX, CREeYiaNi308aHA
JIeKCUKA, KOMYHIKAMUGHA KOMNemeHYisl.
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