Kyrpa A. V. Developing youth intercultural competence through non- UDC 37.013.42:37.014.22(477)
formal education practices. Hayxosi 3anucku Jlvbiécoko2o 0epoicashozo This article is an Open Access article distributed under the terms and
yuigepcumemy Oesnexu dcummedianvrocmi. Iledazoeika i ncuxonoeis. Bl conditions of the Creative Commons Attribution 4.0 (CC BY 4.0)

2025. Ne 2 (6). C. 38-44. License (http://creativecommons.org/licenses/by/4.0/).
ISSN (print) 3041-1297, ISSN (online) 3041-1300

DOI https://doi.org/10.32782/3041-1297/2025-2-6

A. V. Kyrpa
Communal Institution of Higher Education “Dnipro Academy of Continuing Education”
of Dnipropetrovsk Regional Council”, Dnipro, Ukraine
ORCID: https://orcid.org/0000-0002-7953-7008 — A. V. Kyrpa
4 ms.kyrpa@gmail.com

DEVELOPING YOUTH INTERCULTURAL COMPETENCE
THROUGH NON-FORMAL EDUCATION PRACTICES

Abstract. The article is devoted to the problem of developing intercultural competence of youth (ICC) in
the conditions of modern social transformations caused by war, mass population displacement and the need for
integration into new social environments. Educational institutions today act not only as spaces for acquiring
knowledge and forming skills, but also as centres of socialization and forming tolerance. The role of non-formal
education for developing ICC is emphasised, because it creates the most favourable conditions for practical
intercultural interaction, the formation of empathy, critical thinking and readiness for life in a multicultural
society. The article also presents the results of testing educational practices within the international Erasmus+
project “UTOPIA: intercUltural Training to suppOrt disPlaced UkrainlAns”, in particular the development
of a manual for youth workers “Youth Workers’ Guide for Intercultural Dialogue Facilitation” and a simulation
game “Become Agent of Social Changes”. The results of the project have shown the positive impact of such
practices of non-formal education in the context of the formation and deepening of the ICC of youth, which
is a key factor for their successful integration into the globalized world. The data obtained are of practical
importance for educators, youth workers and educational policy makers, because, among other things, they
demonstrate the potential of international partnerships and non-formal practices in building a culture of mutual
respect and civic responsibility. The development of ICC through non-formal education practices should be
considered as a strategically important direction that contributes to improving the quality of education, forming
active global citizens, and strengthening the social cohesion of Ukrainian society.

Key words: intercultural competence (ICC), non-formal education, multicultural education, internally
displaced person, international educational project, Erasmus+.

A. B. Kupna
Komynanvuuil 3axnad euwoi oceimu «/[Hinpoecvka akademis HenepepeHoi 0ceimuy
Jninponemposcoxoi oonacuoi paduy, m. /[ninpo, Yxpaina

PO3BUTOK MIKKYJbTYPHOI KOMIETEHTHOCTI MOJIOAI
YEPE3 IIPAKTUKH HE®OPMAJIBHOI OCBITHU

Anotanisi. CTarTiO MPHUCBIYEHO MPOOJIeMi PO3BUTKY MIKKYIbTypHOI KomnereHTHocTi mononi (MKK)
B YMOBaX CyYaCHHUX COILaJIbHUX TpaHchOpMaIlliid, 3yMOBICHUX BIHHOIO, MACOBHM IEPEMIILCHHSIM HACEICHHS
Ta MOTpeOOoI0 1HTErpallii B HOBI COIiaJIbHI CepeIoBUINA. 3aKJIaaid OCBITH HUHI BUCTYNAIOTh HE JIUIIE TIPO-
CTOpaMH Jijisl 3100y TTS 3HaHb Ta (POpPMyBaHHS HaBHYOK, a W OCepeKaMH coliaji3aiii Ta popMyBaHHS ToJe-
paHTHOCTI. AKIEHT 3po0sieHo Ha poni HedopmanbHoi ocBiTH B po3BuTKy MKK, amke came BOHa CTBOPIOE
HANOUTBII CHIPUATINBI YMOBH ISl TIPAKTUYHOI MDKKYJIBTYPHOI B3aeMonii, (hopMyBaHHS eMIarii, KpUTHY-
HOT'O MHCJICHHSI Ta TOTOBHOCTI JI0 XKHUTTS B 0araTtoKyJIbTYpHOMY CyCHUIBCTBI. Takox y CTaTTi MpeacTaBIeHO
pe3ynbTaru anpoOarlii OCBITHIX MPAKTHK y Mexkax Mi>kHapoaHoro npoekty Erasmus+ «UTOPIA: intercUltural
Training to suppOrt disPlaced Ukrainl Ansy, 30kpema po3poOIieHHs MOCiOHMKA /I MOJIOAIKHUX MTPAIliBHUKIB
«Youth Workers’ Guide for Intercultural Dialogue Facilitation» Ta rpu-cumymsiii «Become Agent of Social
Changes». Pe3ynbraty mpoekTy 3acBiquniiN NMO3WTHBHUN BIUTUB IMOMIOHHMX MPAKTHK He(OpMalIbHOI OCBITH
y KOHTeKCTi ¢opmyBaHHs U mormubneras MKK Momomi, 1110 € KIro40BOK0 YMOBOIO ii ycmimHOI iHTerparii
B moOamizoBaHuil cBIT. OTprMaHi JaHi MalOTh MPAKTHYHE 3HAYEHHS IS OCBITSIH, MOJIOJIIKHHUX MpPAaIliBHA-
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KiB Ta PO3pOOHHKIB OCBITHBOI ITONITHKH, aJKE, KPiM 1HIIIOTO, AEMOHCTPYIOTh MIOTEHITIad MIXKHAPOIHUX TapT-
HEpCTB 1 He(hOpMaTLHUX MPAKTHK Y PO30YA0BI KYJIBTYpH B3aEMOITOBATH Ta TPOMAISHCHKOI BiAIMOBIaTLHOCTI.
PozBurox MKK uepes npaktuku HedopMaabHOI OCBITH BapTO PO3IISIAATH SK CTPATETITHO BAXKIIMBHI HAIIPSIM,
IO CTIPHSIE TABUIIICHHIO SIKOCTI OCBITH, (DOPMYBaHHIO aKTUBHUX TIOOTBHUX TPOMAJISTH Ta 3MIITHEHHIO COITi-

aJILHOI 3TYPTOBAHOCTI YKPATHCHKOTO CYCITUTECTBA.

KuarouoBi cjioBa: MiKKYJIBTypHAa KOMIETCHTHICTH, He(OpMaabHa OCBiTa, MOJIKYJIBTYPHE BHXOBAHHSI,
BHMYIIICHO ITepeMilieHa 0coda, Mi>KHapOIHUH OCBITHIN poekT, Erasmus+.

Introduction. Modern transformation processes
in Ukrainian society, caused by war, forced displace-
ment of millions of citizens and the need for their
integration into new social environments, pose com-
plex challenges to the education system. General sec-
ondary and higher education institutions are becom-
ing not only spaces for acquiring knowledge, but also
centres of social support, adaptation and upbringing,
where children and young people with different life
experiences, values and cultural practices interact. It
requires teachers to adopt new approaches to organiz-
ing the educational process.

In this context, an important task for educational
institutions is the development of intercultural com-
petencies (ICC) of pupils and students, which ensure
the ability for dialogue, cooperation and mutual
respect. Such development is a necessary condition
not only for the effective socialization of internally
displaced persons (IDPs), but also for the formation
of a culture of tolerance, openness and civic respon-
sibility in general.

Analysis of research and publications. A review
of modern publications shows that scientists focus
on studying the ICC from various aspects. Thus, the
essence of the ICC has already been studied (N. Ram-
strand, L. Weisova, E. Nylander, N. Ovcharenko,
etc.), a review of empirical methods of ICC has been
conducted (M. Sova, S. Denizhna), the level of for-
mation of ICC of higher education students (I. Bak-
hov, O. Snigovska, N. Shemyakina, T. Shcherbyna,
0. Zamora, Yu. Serpeninova, N. Vinnychenko, etc.)
and formation of the ICC of educators (K. Dora,
I. Solova, O. Ivashko, etc.) have been determined.
It is noteworthy that scientists have already been
investigating the role of virtual reality for improving
ICC in educational environments that lack authentic
and immersive experiences (R. Shadiev, X. Wang,
S. Shen).

The aim of our study is to analyse the practices
of non-formal education for developing ICC among
young people and to present the results of testing
ICC development strategies within the international
Erasmus+ project “UTOPIA: intercUltural Training
to suppOrt disPlaced UkrainlAns” (project code:
2023-2-RO01-KA220-YOU-000174611) [11].

Statement of the main material. ICC is becom-
ing an increasingly important skill in the context of
globalization and growing cultural diversity in edu-

cation and professional activities. In scientific dis-
course, ICC is considered by researchers as a combi-
nation of knowledge, skills, attitudes and awareness
that allow for effective interaction in different cultural
contexts, which can be developed due to a combina-
tion of immersion in a virtual environment and inter-
active learning strategies [12]; not just the ability to
know about another culture or language, but the abil-
ity to communicate effectively and with awareness
of one’s own and other cultural contexts [7]; an edu-
cational and social value that needs to be rethought
depending on the cultural and geopolitical context
[9]; a multidimensional ability that develops in the
process of learning, includes affective, cognitive and
behavioural components, and is manifested in the
ability to interact effectively with representatives of
other cultures [10].

T. Shcherbyna et al. define ICC as an integral part
of employment-oriented professional skills that are
necessary in the modern globalized world [5]. In turn,
D. Kochmar and Ya. Pocheniuk [3] consider ICC as
an integrative characteristic of a person that ensures
effective interaction with representatives of other
cultures, understanding of their value dominants,
traditions and social norms. For the development of
ICC in the process of learning a foreign language,
the authors offer a number of technologies: informa-
tion and communication technologies (ICT), online
platforms, gamification, trainings and role-playing
games, academic mobility, etc.

In our study, we will understand the ICC as the
ability of a young person to effectively and ethically
interact with representatives of different cultures,
combining knowledge, empathy, tolerance and prac-
tical skills of cooperation, which are formed primar-
ily through non-formal education practices, since tra-
ditional educational practices are not always able to
respond promptly to dynamic social changes. There-
fore, in this context, non-formal education methods
are becoming important, which allow for flexible
combination of learning with socio-educational tasks.
Their use in educational institutions creates condi-
tions for the development of critical thinking, empa-
thy and readiness of young people for life in a multi-
cultural society.

The Law of Ukraine “On Education” defines for-
mal education as an organized and standardized learn-
ing process carried out in educational institutions. It
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ensures the acquisition of state-recognized qualifica-
tions and learning outcomes defined by educational
standards. In the context of the ICC, formal education
includes the study of foreign languages, specialized
courses, the integration of intercultural topics into
programs, and the use of project-based learning. The
main result is the formation of a theoretical basis and
academic understanding of cultural differences.

Non-formal education is defined as learning that
is usually carried out within specially organized edu-
cational programs, but does not provide for the award
of state-recognized qualifications at the level of edu-
cation (although a person may get a certificate at the
end of the course, for example). In the field of inter-
cultural education, it includes participation in train-
ings, workshops, international internships, academic
mobility, volunteer and youth exchanges (including
the Fulbright Academic Exchange Program, Eras-
mus+, the Global UGRAD Program, the DAAD
Scholarship, etc.). Such practices create conditions
for direct intercultural interaction, the development
of communication skills, critical thinking, tolerance
and flexibility in the perception of cultural diversity.
This form of learning is most relevant to the develop-
ment of young people’s ICC, as it provides practical
experience in real or close to real situations.

Informal education is the self-organized acqui-
sition of knowledge, skills and abilities in everyday
life through professional, public or volunteer activi-
ties, leisure, etc. Its key tools to form ICC are trav-
elling, online courses, blogs, interaction in multicul-
tural environments. The result is the development of
personal flexibility, openness, adaptive skills and the
ability to self-education [1].

In her study, T. Sharova analysed the overall
impact of education (formal, non-formal and infor-
mal) on the formation of ICC as a person’s ability
to effectively interact with representatives of other
cultures and build communication on the principles
of tolerance, mutual respect and openness. We share
the researcher’s views on the role of educational insti-
tutions in this context, since the educational process
contributes to the development of critical thinking
about cultural stereotypes and prejudices. Accord-
ing to T. Sharova, the active involvement of students
in practical activities is of great importance: partic-
ipation in international exchanges, cooperation with
foreign partners, volunteer projects contribute to a
deeper understanding of cultural diversity and the
development of empathy [4, p. 329-330].

T. Schmidt’s research [6] demonstrates that the
formation of ICC is relevant not only in civilian edu-
cation, but also in the professional training of future
military specialists. The author analyses the interna-
tional experience of the USA, Great Britain and Can-

ada, as well as Ukrainian practices, and identifies a
set of pedagogical methods that effectively contribute
to the development of ICC (they include case meth-
ods, simulation and role-playing games, intercul-
tural trainings, discussions of cultural cases, debates,
as well as the study of art, literature and media). A
feature of the proposed approach is the complexity
and integration of methods, which allows combining
theoretical knowledge and practical skills of inter-
cultural interaction. These conclusions echo modern
strategies of non-formal education, where the empha-
sis is on practical experience is high, self-reflection
and immersion in the cultural environment, which is
key to the development of ICC of young people.

Thus, the development of ICC is not limited to the
traditional educational process. Its effectiveness is
ensured by the integrated use of formal, non-formal
and informal education, but it is non-formal practices
that create the most favourable conditions for the
formation of young people’s practical experience of
intercultural interaction.

The formation of young people’s ICC is a key
factor for a successful socialization in a multicultural
society. ICC is a multidimensional phenomenon that
combines knowledge, values, skills and motivation
necessary for effective interaction in a multicultural
environment. Its structure includes four interrelated
components:

1) cognitive, which provides knowledge about
cultural differences, social norms and values and
forms the basis for conscious communication and
cooperation;

2) affective, which reflects an attitude towards
cultural diversity based on tolerance, openness and
empathy;

3) behavioural, which includes practical skills
to adapt communication style, resolve conflicts and
build effective interaction with representatives of
other cultures;

4) motivational, which determines the readi-
ness and desire to participate in intercultural dia-
logue, interest in joint initiatives and cooperation
[4, p. 329-330], [7].

In this context, the concept of multicultural educa-
tion is important as well, which reveals the socio-cul-
tural aspect of personality development in a mul-
ticultural environment. Thus, in general, ICC and
multicultural education have a common goal which is
the development of the individual’s ability to interact
effectively in a multicultural environment. A. Kyrpa
also identifies the components of multicultural educa-
tion: cognitive, emotional-value and activity-behav-
ioural. The cognitive aspect provides knowledge of
cultural diversity, the emotional-value aspect forms a
tolerant attitude and social sensitivity, and the activ-
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ity-behavioural one includes practical skills of coop-
eration and overcoming conflicts in intercultural sit-
uations [2; 8].

Thus, the structure of ICC and multicultural edu-
cation largely coincides: both approaches include
knowledge of cultures, the formation of a positive
attitude towards diversity and the development of
practical interaction skills. The difference is that ICC
emphasizes the motivational component and active
participation in intercultural dialogue, while multi-
cultural education focuses more on the educational
aspect, sociocultural identification of the individual
and the formation of the ability to creatively solve
intercultural situations. Thus, multicultural educa-
tion complements the concept of ICC, emphasizing
systematicity, sociocultural identification and the
formation of the ability to creatively solve intercul-
tural situations. These approaches find their practical
implementation in international educational projects.

Among the possible strategies for the development
of ICC, T. Shcherbyna et al. distinguish the following:
experimental learning, intercultural learning, integra-
tion into curricula, virtual programs for the exchange
of experience, interdisciplinary cooperation [5]. For
our part, we propose to expand this list and consider
the following proposals for the development of the
ICC of students:

1) project-based learning in multicultural teams
(creating joint stimulates understanding of different
approaches to problem solving and builds teamwork
skills);

2) simulations and role-playing games (reproduc-
ing situations of intercultural interaction helps stu-
dents practice communication, conflict management
and decision-making in a safe environment);

3) interactive online platforms and digital
resources (using blogs, forums, webinars and virtual
laboratories for intercultural learning allows for prac-
tical experience regardless of geographical location);

4) cultural events and joint creative projects
(organizing cultural festivals or exhibitions stimulates
acquaintance with different values and traditions);

5) reflective practices (keeping diaries, group dis-
cussions, analysing one’s own cultural stereotypes
contributes to the conscious acquisition of intercul-
tural knowledge and the formation of a tolerant atti-
tude).

Thus, experimental forms of learning, participa-
tion in intercultural exchange programs and inclu-
sive curricula that reflect cultural diversity contrib-
ute to students going beyond their comfort zone and
developing the competence necessary for effective
interaction in a multicultural environment. As some
researchers note, the integration of ICC into educa-
tional practices contributes to the formation of future

global citizens and emphasizes its strategic signifi-
cance in the 21st century.

The practical application of these strategies was
tested when working within the international project
funded by Erasmus+ “UTOPIA: intercUltural Train-
ing to suppOrt disPlaced UkrainlAns”. Its implemen-
tation provides valuable experience in integrating the
described methods into work with both school and
university youth.

The project was also implemented in the context
of the research work of the Department of Social and
Humanities on the topic: “Personality in the educa-
tional environment of modern society” (state registra-
tion number 0123U104510), involved public organ-
izations and educational institutions from Romania
(Asociatia Consultantilor in Dezvoltare Comunitara),
Greece (KAINOTOMIA & SIA EE) and Poland (Sto-
warzyszeni E Centrum Wspierania Edukacji I Przed-
siebiorcz Osci).

In the context of the project implementation, the
partners jointly developed a manual on intercultural
dialogue for youth workers, which contains theoret-
ical information and practices of non-formal educa-
tion for working with local youth and forcibly / inter-
nally displaced Ukrainians, “Youth Workers’ Guide
for Intercultural Dialogue Facilitation”, and a sim-
ulation game “Become Agent of Social Changes”,
which reveals issues of integration, inclusion, and
team interaction in an intercultural and/or multicul-
tural environment. A face-to-face meeting of partners
was held to exchange experience working with youth
in formal and non-formal education.

The manual contains materials in the following
sections: Art; Sports and games; Food and Culinary
experiences; Heritage and Traditional Practices;
Interfaith and Interreligious Dialogue; Technology
and Digital Platforms; Storytelling and Literature;
Media and Digital Literacy; Community Service and
Volunteering; Environmental Sustainability. Each
section consists of short theoretical units and good
practices, which include forms and methods of work-
ing with youth, methodological advice how to involve
young people from different cultural and social back-
grounds. Thus, the manual serves as a practical tool
for the development of youth’s ICC, as it contributes
to the formation of tolerance, empathy, openness to
cultural diversity, and skills for effective interaction
in a multicultural environment.

The decision-making simulation game “Become
Agent of Social Changes” helps develop empathy
and intercultural sensitivity through storylines about
discrimination against forcibly displaced persons (in
particular from Ukraine), based on real events. The
game offers six interactive storylines, presented from
the side of forcibly / internally displaced persons and
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local residents who witnessed the case. Each choice
changes the course of the story and leads to one of
several possible endings. The game examines sit-
uations that can occur in an educational institution,
in the workplace and in everyday life. This simula-
tion game is a safe space for reflection, learning and
development of a young person as an agent of social
change.

All the developed materials were tested by youth
workers, educators and education experts in Roma-
nia, Greece, Poland and Ukraine. It is worth empha-
sizing that the participation of Ukrainian educational
institutions and NGOs demonstrates the importance
of international partnership, innovative educational
solutions and active involvement of teachers in inter-
cultural learning practices, which contributes to the
upbringing of a new generation of citizens ready for
life in a globalized world.

At the end of the project, national events were
held in the partner countries, which included not only
the presentation of the developed materials, but also
became a platform for discussing intercultural learn-
ing practices, challenges and opportunities for edu-
cation in times of war, trauma-informed approaches
in working with youth, practices for developing emo-
tional intelligence, critical thinking, respect for diver-
sity and other key competencies necessary for social
transformations. As a result of national events, ideas
for potential joint initiatives were developed to fos-
ter ICC among youth through non-formal educational
practices, etc.

Thus, 20 youth workers and 20 youth represent-
atives from four countries participated in the pilot-
ing of the materials of the manual. 85% of the pilot-
ing participants noted the relevance of the selected
forms and methods of working with youth, which
contribute to the formation of the ICC, understanding
the integrity of the world picture and expanding the
understanding of the life contexts of different coun-
tries. The results obtained showed that the materials
not only meet the needs of modern youth, but also
create a basis for dialogue between representatives of
different cultures. It is important that the participants
emphasized the practical value of good practices,
since they can be integrated into educational, youth
and public initiatives. This proves that the manual is
an effective resource for developing tolerance, criti-
cal thinking and readiness to interact in a multicul-
tural environment among young people.

10 youth workers and 30 youth representatives
from four countries were involved in testing and eval-
uating the simulation game. 90% of respondents noted
the realism of the proposed game scenarios and a wide
range of reactions to a particular event. This indicates
that the simulation reflects current social challenges

and provides an effective tool for reflection on one’s
own actions in similar situations. In addition, 95%
of surveyed educators and youth workers expressed
their willingness to use the game in their practice to
develop youth’s ICC. Thus, the simulation game not
only creates a safe environment for learning through
experience, but also forms the ability to empathize
and the willingness of young people to become active
agents of positive social change.

The national events were attended by 130 partic-
ipants from four countries, representing the youth,
civic, scientific and educational sectors. This diversity
of participants provided a platform for the experience
exchange, ideas and methodologies used in different
national contexts. The events included discussions
and interactive activities, which contributed to a
deeper understanding of the essence of intercultural
dialogue and the importance of ICC in everyday work
with youth. According to the educators, participation
in the national events strengthened their professional
capacity, helped to build new partnerships and stim-
ulated further search for innovative approaches in
educating the younger generation in a multicultural
society.

The results of piloting the materials, testing the
simulation game and holding national events in four
countries indicate the high effectiveness of the pro-
posed tools in forming the youth ICC and increasing
the professional capacity of youth workers. They
not only proved the practical value of the devel-
oped materials and methods, but also confirmed the
importance of creating a safe space for dialogue
and exchange of experience. Thus, the project laid
the foundation for the dissemination of innovative
approaches in intercultural education, which will
contribute to the upbringing of a generation capable
of acting effectively in a globalized and multicul-
tural world.

Thus, the use of such practices of non-formal edu-
cation has confirmed its effectiveness in forming and
deepening youth ICC, which is a key factor for its
successful integration into the globalized world. The
results of the participation of Ukrainian educational
institutions in the project showed that the combina-
tion of project-based learning, simulations, reflective
practices and cultural events creates conditions for
the sustainable development of ICC. This proves that
the systematic use of such innovative approaches in
non-formal and formal education is able to form in
young people the necessary skills for effective inter-
action in the globalized world.

Conclusions. Effective formation of the ICC
involves the integration of formal, non-formal and
informal education. A special role in this process is
played by volunteer initiatives, academic mobility
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programs and cultural exchanges, which allow young
people to gain practical experience of interaction in
a multicultural environment. Such approach contrib-
utes to strengthening the foundations of global citi-
zenship, where mutual understanding and respect for
cultural diversity are key values.

The study showed that the development of the
ICC of youth through the practices of non-formal
education is one of the key directions of education
updating in Ukraine. In the challenging realities of
wartime, such practices serve not only an educational
but also a socio-psychological function: they con-
tribute to supporting young people, forming social
resilience, readiness for constructive interaction in a
multicultural environment. An important contribution
is the testing of the tools of the international project
UTOPIA, which have proven their effectiveness in
the development of the ICC of both school and uni-
versity youth.

The scientific novelty of the study lies in the sys-
tematization and substantiation of the possibilities of
non-formal education practices as an effective mech-
anism to form ICC. It was found that the effective
development of ICC occurs due to the integration of
formal, non-formal and informal education, which in
the complex provides a combination of knowledge,
practical experience and values.

We see prospects for further research in a more
in-depth analysis of how different formats of non-for-
mal education influence specific components of
intercultural communicative competence, in exam-
ining the long-term effects of youth participation in
international and intercultural programs, as well as in
developing effective tools and criteria for measuring
the dynamics of young people’s intercultural compe-
tence. Such efforts will not only deepen theoretical
approaches to the issue but also provide practical rec-
ommendations for educational institutions and youth
organizations on integrating innovative methods into
the educational process.

Thus, the development of ICC through non-for-
mal education practices should be considered as a
strategically important direction that contributes to
improving the quality of education, forming active
global citizens, and strengthening the social cohesion
of Ukrainian society.
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