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MODERN TENDENCIES IN TEACHING READING ONLINE

Abstract. The article examines the transformative evolution of English language reading instruction in
digital environments. The research synthesizes current scholarly work to identify key modern tendencies
reshaping online ESL/EFL reading education.

The article presents a systematic analysis of contemporary approaches, beginning with adaptive
and personalized learning platforms.

Significant emphasis is placed on gamification strategies that transform passive reading into engaging,
goal-oriented experiences through progress tracking, achievement systems, and interactive challenges. The
integration of multimedia elements represents another major tendency, with platforms now seamlessly blending
text, audio, video, and interactive visual components. Collaborative online reading communities emerge
as powerful tools for developing critical thinking through platforms like Flipgrid, ClassDojo, and Google
Classroom. These environments facilitate cross-cultural exchanges and peer interaction.

The author highlights the shift toward authentic digital texts from real-world sources, emphasizing digital
literacy development through current media, professional publications, and diverse online content.

The challenges including digital equity issues, screen fatigue concerns, and the complexity of such
interaction are analyxed in the article.

It is emphasized that successful online reading instruction requires balancing technological innovation with
fundamental pedagogical principles while maintaining human-centered approaches to teaching and learning in
digital environments.
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CYYACHI TEHJAEHIIII HABUAHHS UUTAHHSA OHJIAWH

Anortanisi. CTaTTIO TPUCBIYICHO TOCITIHKEHHIO SBOJIONI] HABYaHHS YMTAHHS aHTITIHCHKOI MOBH B IH(-
poBoMy cepenoBuili. [IpeacraBieHo aHami3 AOCIHKEHDb IPOBITHUX METOIUCTIB JJIsT BU3HAUYCHHS KITFOYOBHUX
Cy4YacHUX TCHICHIIIH, 10 (POPMYIOTh OHJIAWH-OCBITY 3 HAaBUYAHHS YUTAHHS aHTITIHCHKOI MOBH.

V cTarTi mojaHo CUCTEMAaTUYHUH aHalli3 CydacHUX IT1IXO0iB, TTOYMHAIOUN 3 aTalITUBHUX Ta TIEPCOHATI30Ba-
HUX HaBYAJIBHUX IIATPOPM, [0 BUKOPUCTOBYIOTh AJITOPUTMH IITYYHOTO IHTENIEKTY Ta MAITMHHOTO HABYAHHSI
JUTS THAWBIAyasi3aiii HapdaHHS.

3HavHa yBara MpUIUISETHCS CTpaTeTisaM reimidikartii, o MepeTBOPIOIOTH MACHBHE YMTAHHS Ha 3aXOILIH-
BH, IIJICCIIPIMOBAHIH TOCBIT Yepe3 BIICTSKEHHS MMPOTPECY, CHCTEMHU JOCITHEHb Ta IHTEPAKTUBHI BUKJIAKH.
[aTeTpartis MyTbTUMETIHIX €JIEMEHTIB MPEACTABIISIE 1II¢ OHY BaXKIMBY TCHICHIIIFO, KOJIH TUIATGOPMHU Opra-
HIYHO MTOETHYIOTH TEKCT, ay/Iio, BiJIeo Ta IHTEPAaKTHBHI Bi3yaTbHI KOMITIOHCHTH.

CriTbHI OHTAWH-CIIUTEHOTH TSI YUTAHHS MTOCTAIOTH SK MOTYKHI IHCTPYMEHTH PO3BUTKY KPUTHIHOTO MHC-
neHHs yepe3 miatdopmu Ha KmTanT Flipgrid, ClassDojo ta Google Classroom. Ili cepenoBuima CripusitoTh
MDKKYJIETYPHOMY OOMiHY Ta B3a€MOJIii Mi’K OJHOJTITKAMH.

V crarTi BUCBITICHO IMMEpeXil 0 aBTEHTHUIHUX MU(PPOBUX TEKCTIB i3 peambHUX IDKEPE, TiIKPECITIOI0H
PO3BHUTOK ITU(POBOI TPaMOTHOCTI Yepe3 aKTyallbHI Mefia, mpodeciifai myOmikamii Ta pi3HOMaHITHANH OHJIAiH-
KOHTeHT. [lel mixig moeqHye HaBUAHHS YUTAHHS 3 TPAKTHYHUM 3aCTOCYBAaHHSIM, PO3BUBAIOYH HABHYKU KPH-
THYHOTO OIIHIOBAHHS MUQPPOBOI iH(pOpMAITIii.
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OxpeMy yBary NpHIUICHO MEBHUM CKJIaJHOIIAM Ta BUKIMKAM OHJIAIH-HABYAHHS, BKJIIOYAIOUYN MHUTAHHS
ipoBoi piBHOCTI, TPOOIIEMH BTOMH BiJ €KpaHiB Ta CKIIATHICTh HAJAHHS 3BOPOTHOTO 3B’SI3KY Y BipTyallb-
HUX cepemoBuIax. [limkpecaeHo, Mo yCIinHe OHalfH-HaBYaHHS YNTAHHS BUMAarae 0ajaHcy TEXHOJIOTIIHHX
IHHOBAIlIK 3 GyHIAMEHTAILHUMH TICIATOTYHIMHE TPUHITUIIAMU, ITOETHYIOYH JTIOMHHOIEHTPHYHI TiIXOIU 10

BHKJIaJIaHHS T4 HABYAHHS B U(PPOBHUX CEPEIOBHUIIAX.

Kurouogi cioBa: mudpoBe cepenoBulie, IUCTAHITITHA OCBITA, METOIMKA HABUYAHHS YATAHHS, CJICKTPOHHI

HaBYIbHI IIaTHOPMHU.

The landscape of English language education has
undergone a dramatic transformation in recent years,
with online learning platforms becoming increasingly
sophisticated and widely adopted. Teaching reading
skills in English as a second or foreign language
(ESL/EFL) through digital platforms presents both
opportunities and challenges. As educators world-
wide adapt to this digital shift, several key tendencies
have emerged that are reshaping how reading com-
prehension and literacy skills are developed in virtual
environments.

Recent research has provided valuable insights
into these evolving practices. L.J. Zhang has emerged
as one of the most cited researchers in EFL reading
instruction, contributing significantly to our under-
standing of effective pedagogical approaches. Xinyue
Zuo and Denise Ives conducted a comprehensive
methodological review of Technology-Assisted Read-
ing Instruction (TARI) for English Language Learn-
ers, providing crucial evidence for the effectiveness of
digital approaches. Additionally, Liu, Zhang, and col-
leagues have conducted mixed-method investigations
examining Al-mediated informal digital learning of
English and the relationships among motivation, digi-
tal learning, and foreign language enjoyment, offer-
ing new perspectives on learner engagement in online
environments.

The purpose of our paper is to give a brief overview
of modern tendencies in teaching reading online, con-
sider their opportunities and possibilities of using them.

Online English reading instruction has moved
far beyond simple text-based lessons and static PDF
worksheets. Modern approaches leverage multimedia
content, interactive technologies, and data-driven per-
sonalization to create immersive learning experiences
that can rival or even surpass traditional classroom
instruction. The COVID-19 pandemic accelerated the
adoption of these technologies, forcing educators to
rapidly innovate and discover new methodologies.
The war in Ukraine is also the reason many educa-
tional institutions shifted to online education because
of the security situation.

Having analyzed the latest research, we can define
some key modern tendencies:

1. Adaptive and Personalized Learning
Platforms
Contemporary  online  reading  instruction

increasingly relies on artificial intelligence and

machine learning algorithms to customize learning
experiences. These platforms analyze student
performance in real-time, adjusting difficulty levels,
suggesting appropriate texts, and identifying areas
where individual learners need additional support.
Leading adaptive learning platforms include
Raz-Plus, an award-winning reading solution
with thousands of leveled readers, lesson plans,
worksheets and assessments that automatically
adjust to student progress. Epic Books uses Al to
recommend personalized book selections from its
library of 40,000+ titles based on reading level,
interests, and past engagement patterns. Reading
Eggs provides hundreds of adaptive online reading
lessons that adjust phonics games and activities based
on individual student performance.

Khan Academy offers personalized learning
dashboards for kids that track reading progress across
multiple skills simultaneously.

Newsela is a differentiated reading platform that
takes current news articles and presents them at five
different reading levels, with each level having an
associated quiz aligned to Common Core ELA Anchor
Reading Standards. By using this site the class will be
able to read the same article, at the reading level for
each learner. The tasks are presented in Multi-Level
base, so the texts are of the same content but for
different levels. A single news article about climate
change, for example, would be available at:

— Elementary level (3rd—4th grade)

— Middle school level (5th—7th grade)

— High school level (8th—12th grade)

— College level

— Max level (original source complexity)

Personalization can help students receive reading
materials that match their interests, proficiency levels,
and learning objectives, leading to higher engagement
and more effective skill development.

2. Gamification and Interactive Elements

Modern online reading programs incorporate
game-like elements to maintain student motivation
and engagement. These include progress tracking
systems, achievement badges, leaderboards, and
interactive challenges that transform reading from
a passive activity into an engaging, goal-oriented
experience.

Interactive reading environments allow students
to click on unfamiliar words for instant definitions,
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access pronunciation guides, and participate in
comprehension activities embedded within the text
itself. This immediate feedback and support system
helps learners develop independence while building
confidence.

The gamification approach has proven particularly
effective for younger learners and those who struggle
with traditional reading methods. Digital reading
platforms now feature story-based adventures where
students progress through levels by completing
reading comprehension tasks, vocabulary challenges,
and writing exercises. Points systems reward
consistent practice, while social features allow
learners to compete with peers or collaborate in team
challenges.

Let us look at some examples from Reading Eggs
platform: Children drag words containing specific
letters (like “m”) to the correct pictures. For example,
Picture Match Activities: kids might see pictures of
a mouse, moon, and map, and drag the word “mouse”
to match the picture.

Letter Grid Game: Children identify specific
letters and sounds within a grid format. This helps
with letter recognition and phonics skills in an
interactive way.

Fast Phonics Mountain Peaks: The program
includes 20 fun-filled levels where children learn
key phonics skills including letter-sound recognition,
blending, and spelling. Each level is a Mountain Peak
covering one set of letters with more than 20 exciting
activities.

Research indicates that gamified reading
instruction can increase engagement; however,
successful implementation requires careful balance
to ensure that game elements enhance rather than
distract from learning objectives.

3. Multimedia Integration

Today’s online reading instruction seamlessly
blends text with audio, video, and visual elements.
Students can listen to native speaker pronunciations,
watch related video content, and interact with
infographics and interactive diagrams that support
comprehension. This multimodal approach caters
to different learning preferences and helps students
develop multiple literacy skills simultaneously.
Visual learners benefit from graphic organizers and
concept maps, while auditory learners can access text-
to-speech functionality and listening comprehension
activities.

The integration of multimedia elements has
revolutionized how complex texts are presented
and understood. Interactive timelines help students
navigate historical narratives, while 3D models and
animations make scientific concepts more accessible.
Video introductions provide cultural context for

literary works, and interactive maps enhance
geography-related reading materials.

The effectiveness of multimedia integration is
supported by cognitive load theory, which suggests
that information presented through multiple channels
can enhance learning when properly designed.

4. Collaborative Online Reading Communities

Virtual reading communities have emerged as
powerful tools for developing reading skills through
social interaction. Students participate in online
book clubs, discussion forums, and peer review
activities that encourage critical thinking and deeper
engagement with texts.

These platforms facilitate cross-cultural exchanges,
allowing learners from different countries to share
perspectives on the same reading materials. This
global connectivity enhances cultural understanding
while providing authentic contexts for language use.

Flipgrid (now part of Microsoft Teams) serves
as a leading video-response platform that allows
students to explain their thoughts and show their
learning through video, enabling teachers to hear
from all students in reading discussions. ClassDojo
provides classroom management features with
behavior tracking and messaging systems that
support collaborative reading activities and parent
communication about reading progress. Google
Classroom has become a cornerstone platform for
collaborative reading instruction, allowing teachers
to share reading materials, create discussion threads,
and facilitate peer feedback on reading responses.
Students can collaborate on shared documents,
participate in reading challenges, and engage in
whole-class discussions about texts.

Successful collaborative reading communities
require careful moderation and structured activities
to ensure productive interactions. Digital platforms
become essential to help students engage respectfully
and constructively in online discussions about texts
and ideas.

5. Microlearning and Flexible Scheduling

Online platforms increasingly offer bite-sized
reading lessons that can be completed in 10—15-minute
sessions, accommodating busy schedules and shorter
attention spans. This microlearning approach allows
for more frequent practice and better retention of
skills.

Flexible scheduling options enable students to
access reading materials and activities at optimal
times for their individual learning rhythms, leading to
more effective skill development.

The microlearning revolution has fundamentally
changed how reading instruction is structured and
delivered. Instead of traditional hour-long lessons,
content is now segmented into focused modules
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that target specific reading skills such as skimming
techniques, inference making, or vocabulary building.
These micro-sessions can be completed during
commute time, lunch breaks, or other brief windows
in students’ schedules.

Adaptive  scheduling  algorithms  analyze
individual learning patterns to suggest optimal study
times based on when students demonstrate highest
comprehension and retention rates. Some students
perform better with early morning reading sessions,
while others show peak performance in evening hours.
The platform adjusts recommendations accordingly,
sending personalized notifications when conditions
are favorable for learning.

Spaced repetition principles are integrated into
microlearning sequences, ensuring that key concepts
and vocabulary are reviewed at scientifically-
optimized intervals to maximize long-term retention.
Students might encounter the same reading strategy
or vocabulary item multiple times across different
micro-lessons, each time in a slightly different context
to reinforce learning.

Mobile-first design ensures that microlearning
modules are optimized for smartphones and
tablets, allowing students to continue their reading
development anywhere. Offline capabilities enable
access to downloaded lessons even without internet
connectivity, removing barriers to consistent practice.

Progress tracking across micro-sessions provides
detailed analytics on learning patterns, helping both
students and instructors identify optimal study habits
and areas needing additional attention. Just-in-time
learning features allow students to access specific
reading strategies or vocabulary support precisely
when needed, rather than following a predetermined
sequence. This on-demand approach is particularly
effective for adult learners who need to immediately
apply reading skills in professional or academic
contexts.

Sophisticated analytics tools provide
detailed insights into student reading behaviors,
comprehension patterns, and progress over time.
Teachers can track metrics such as reading speed,
time spent on different text sections, and common
comprehension difficulties.

Modern learning analytics platforms capture
granular data about every aspect of the reading
process, from eye-tracking patterns to mouse
movements, creating comprehensive profiles of
individual learning behaviors. Predictive analytics
algorithms identify at-risk students before they fall
behind by analyzing patterns such as decreased
engagement, increased time per question, or changes
in accuracy rates. Early warning systems alert
instructors to students who may need additional

support, enabling proactive rather than reactive
interventions.

Natural language processing tools analyze student-
generated responses to reading comprehension
questions, identifying common misconceptions and
areas where explanation clarity could be improved.
This feedback loop helps instructors refine their
teaching materials and adjust their instructional
approach based on actual student understanding
rather than perceived comprehension.

Real-time dashboards provide instructors with
immediate insights into class performance, allowing
for dynamic lesson adjustments during synchronous
online sessions. Teachers can see which students are
struggling with specific concepts and provide targeted
support without interrupting the flow of the lesson for
other students.

Some examples of such boards are Biblionasium
and ROAR (Rapid Online Reading Assessment).
Biblionasium lets you view books students have read,
create reading challenges, and track progress. Students
can also review and recommend books to their peers.
ROAR (Rapid Online Reading Assessment) examines
foundational reading skills for students of all ages.
Some of the assessments are computer adaptive, so
they will give more challenging items to students
who are ready for them.

The future of online English reading instruction
appears to be moving toward even greater personal-
ization, with Al-powered tutoring systems that can
provide individualized support comparable to human
instruction. Integration with emerging technologies
such as brain-computer interfaces and advanced bio-
metric monitoring may eventually provide real-time
insights into cognitive load and comprehension pro-
cesses, enabling unprecedented levels of instructional
optimization.

We concluded that modern tendencies in teaching
reading English online reflect a broader shift toward
learner-centered, technology-enhanced education that
prioritizes engagement, personalization, and authentic
application. While challenges remain, the innovative
approaches being developed and implemented today
are creating new possibilities for effective reading
instruction that can reach learners regardless of geo-
graphic location or time constraints. The key to success
lies in thoughtfully combining technological innova-
tion with sound educational theory, ensuring that the
human elements of teaching and learning remain cen-
tral to the online reading instruction experience.
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