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MODERN CHALLENGES OF FOREIGN LANGUAGE PROFESSIONAL
TRAINING OF MEDICAL STUDENTS IN THE UNIVERSITY CONTEXT

Abstract. The article analyzes the specific features of foreign language professional training of future
healthcare professionals in higher education institutions and substantiates the directions for its improvement in
the context of contemporary educational reforms. The relevance of the study is determined by the increasing
requirements for the level of foreign language communicative competence of medical specialists, the necessity
of their participation in international professional and scientific cooperation, and the growing need to access
and analyze international medical literature. The study identifies the specific characteristics of foreign
language training for future healthcare professionals, which include the integration of general language
instruction with the acquisition of professional terminology, the communicative orientation of the learning
process, the integration of foreign language learning with specialized disciplines, and the modelling
of authentic professional situations. Particular attention is paid to the necessity of developing readiness for
foreign language professional communication within the systems «doctor—patient» and «doctor—doctor», as
well as during participation in academic conferences and while working with scientific publications. The main
challenges of foreign language professional training in medical higher education institutions are outlined,
including the insufficient level of teaching and methodological support, limited classroom hours, heterogeneous
levels of students’ language proficiency, and insufficient motivation to learn a foreign language as a tool for
professional development. The study substantiates the need to modernize the content and teaching methods
through interdisciplinary integration, the use of interactive learning technologies, the case-study method, role-
playing activities, information and communication technologies, and the individualization of the educational
process. It is concluded that a systematic approach to the development of professional foreign language
competence is an essential component of the training of competitive medical professionals.

Key words: foreign language communicative competence, foreign language professional training, Foreign
Language for Specific Purposes, medical students, healthcare professionals.
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CYYACHI BUKJIMKH IHIIOMOBHOI MPO®ECIMHOI MIATOTOBKH
3]J0BYBAUYIB BUIIOI MEJUYHOI OCBITH B YMOBAX YHIBEPCUTETY

AHoTamisi. Y crarTi 37ificHeHO aHali3 0COOIMBOCTEW IHIIOMOBHOI TpodeciiHOi MiATOTOBKU ManOyT-
HIX MpaIiBHUKIB MEIMYHOI chepu y 3aKiagax BHUILOI OCBITH Ta OOTPYHTOBAHO HANPsMH i1 BJJOCKOHAJICHHS
B YMOBaX Cy4acHUX OCBITHIX pedopMm. AKTyanbHICTh JOCITIPKEHHs 3yMOBJIEHA 3pOCTAHHSIM BHMOT JIO PiBHSI
IHIIIOMOBHOT KOMYHIKaTUBHOT KOMIIETEHTHOCTI MEAMYHUX (paxiBIliB, HEOOX1IHICTIO TXHBOT y4acTi B MI>KHAPOJI-
HOMY Npo¢eciiiHOMY Ta HAyKOBOMY CIIBPOOITHHIITBI, @ TAKOXK MOTPEOOIO OMpAIFOBAHHS IHO3EMHUX JKEpe
Menu4aHoi iHpopManii. Busnaueno crienuiky iHIIOMOBHOI MiJITOTOBKH MaiOyTHIX MEAWYHUX MPAI[iBHHKIB,
sKa TOJISITae y MOEAHAaHHI 3aralbHOMOBHOI TIITOTOBKH 3 ONAHyBaHHSAM NMpOodeciiiHOT TepMiHONOTIi, KOMYHi-
KaTHWBHIN CIPSIMOBAHOCTI HaBYaHHSI, IHTErpalii iH03eMHOi MOBH 3 TPOMIIBHUMH JAUCIUIUTIHAME Ta MOJIEITIO-
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BaHHI peaNbHUX MpodeciiHUX CUTYyaliid. AKIIEHTOBAaHO yBary Ha HeoOXiHOCTI (hopMyBaHHS TOTOBHOCTI JI0
IHIIIOMOBHOTO MTPO(ECIHHOTO CHUIKYBaHHS B CUCTEMaX «JIiKap — MAIi€HT», «JIKap — JiKapy, i 4ac y4acTi
B KOH()EPEeHIIisX 1 poOO0Ti 3 HayKOBUMH ITyOuikamisMu. OKpecIeHO OCHOBHI MPOOIeMH iIHIIOMOBHOT ITpodeciii-
HOT MiJTOTOBKH y MEIMYHMX 3aKJIaJax BUINOI OCBITH: HEJOCTATHIH PiBEHb HABYAIEHO-METOIMYHOTO 3a0e3-
TIeUeHHS, OOMEKEHHI 00CST ayJUTOPHOTO Yacy, HEpiBHOMIPHUI piBeHb MOBHOI ITi/ITOTOBKH CTYJEHTIB, HEJO-
CTaTHS MOTHBAIIIS 10 BUBYEHHS MOBH SIK IHCTpYMeHTa IpodeciitHoro po3BuTKy. OOTpyHTOBAHO JOIIBHICTh
MOJIEpHi3allii 3MiCTy 1 METOJIB HaBYaHHS MUISIXOM MDKIUCIMILTIHAPHOI 1HTerpallii, BUKOPUCTaHHS 1HTepaK-
TUBHUX TEXHOIIOTIH, KeWC-METOMy, POIBOBUX irop, iH(GOpMaIiiiHO-KOMYHIKaliHHUX 3ac00iB Ta iHAMBImya-
Ji3arii OCBITHROTO Tpolecy. 3po0JIeHO BUCHOBOK IMPO HEOOXIMHICTh CUCTEMHOTO MiIXomy 10 (hopMyBaHHS
npodeciifHoi 1HIIOMOBHOI KOMIETEHTHOCT] SIK Ba)XKJIHMBOI CKJIAIOBOI IiJTOTOBKH KOHKYPEHTOCIPOMOKHOTO

MEIUYHOTO (axiBIs

Kuaro4uoBi ci1oBa: iHIIIOMOBHA KOMYHIKaTHBHA KOMITIETEHTHICTb, IHIIIOMOBHA MpodeciifHa miroroBka, iHo-
3eMHa MOBa 3a MPOo(eCciiHUM CIIPSMYBaHHSM, 3100yBadi BUIIOT MEAMYHOI OCBITH, MEIMYHI TPAIliBHUKH.

Introduction. In the context of ongoing socio-
economic reforms in contemporary society, there is
an increasing need to train comprehensively devel-
oped and competent specialists who possess a high
level of professional communication, demonstrate
professionalism in business communication situa-
tions, and remain competitive in the labor market. In
this regard, the necessity has emerged to substantially
reconsider and improve approaches to the foreign
language training of future medical professionals.
The professionalization of foreign language educa-
tion requires the preparation of specialists capable of
using a foreign language as an effective instrument of
professional activity and professional cognition.

Analysis of research and publications. Issues
related to improving the effectiveness of foreign
language training in higher education through its
professional orientation have been addressed in the
studies of H. Barabanova, H. Hryniuk, Ya. Diach-
kova, 1. Zadorozhna, O. Kvasova, L. Konoplenko,
L. Lychko, L. Morska, N. Skliarenko, O. Tarnopol-
skyi, O. Khomenko, V. Chernysh, etc. The theoretical
aspects of the professional training of future medi-
cal professionals have been examined in the works
of N. Avramenko, O. Andriichuk, I Bekh, 1. Bulakh,
B. Hrushynskyi, O. Humeniuk, L. Dobrovska,
L. Novakova, L. Rybalco, S. Chashko, A. Shmelova,
and F. Shcherbakova. The scholarly works of K. Mitro-
fanova, H. Arkhipova, S. Herasymenko, M. Frantsev,
and others focus on the formation of linguistic, foreign
language, and communicative competences among
students of higher medical education. At the same
time, the issue of integrating foreign languages into
professional training has been examined in the studies
of L. Aleksieieva, D. Bulatov, P Horliakov, N. Dmy-
tritenko, Ya. Kuznetsov, and T. Poliakova.

Despite the substantial scholarly attention devoted
to the training of medical students, the specific fea-
tures of the foreign language professional training of
future healthcare professionals and the formation of
their readiness for professional interaction in a for-
eign language remain insufficiently explored.

The aim of the article is to analyze the specific
features of foreign language professional training
of future medical professionals in higher education
institutions and to substantiate effective approaches
and pedagogical conditions for its implementation in
the contemporary educational environment.

Statement of the Main Material. Today, the
healthcare sector and society as a whole experi-
ence an increasing demand for specialists who pos-
sess foreign language proficiency and are capable of
conducting professionally oriented communication
in a professional environment, mastering the latest
achievements of international medicine, and partici-
pating in joint scientific and practical research with
foreign colleagues. Medical professionals, practicing
physicians, and educators of medical universities often
encounter certain difficulties when processing profes-
sional information from foreign language sources and
communicating with international partners in order to
address medical issues [2]. This situation necessitates
the development of new technologies, methods, and
approaches aimed at professionally oriented foreign
language training for students of higher medical edu-
cation.

Medical higher education in Ukraine is currently
being restructured through the introduction of new
approaches to the organization of the educational
process. Curricula, forms of practical classes, and cri-
teria for knowledge assessment have undergone sig-
nificant changes, while new pedagogical technologies
and educational standards are being developed and
implemented. Foreign language instruction within
the university environment is an integral component
of professional training and an essential prerequisite
for the comprehensive formation of a specialist. The
term foreign language professional training is used
to denote the process of teaching a foreign language
oriented toward mastering professional terminology,
reading scientific literature in the field, and engaging
in professional communication. The primary objec-
tive of foreign language instruction at the univer-
sity level is to ensure that students of higher medi-
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cal education are prepared to apply foreign language
communicative competence in practice, i.e., to align
linguistic means with specific communicative goals,
situations, and conditions of interaction.

Modern training of future healthcare professionals
should be oriented toward their mastery of a foreign
language, which presupposes linguistically correct,
stylistically appropriate, and contextually adequate
use of speech as a means of both oral and written com-
munication in all spheres of professional interaction.
Foreign language proficiency becomes an important
personal and professional characteristic of a medical
specialist, reflecting the ability to engage effectively
in professional communication. In this context, pro-
fessionally oriented communicative training in a for-
eign language within medical higher education insti-
tutions becomes both effective and methodologically
justified, as it promotes the development of students’
ability to communicate in a foreign language within
specific professional, business, and scientific contexts.

In the educational process of medical higher edu-
cation institutions, certain stereotypes previously
existed that oriented the content of professional edu-
cation primarily toward core disciplinary subjects.
Traditional approaches to professional education
often underestimated the role of foreign language
learning as a component of professional training
and as a means of developing professional foreign
language communicative competence. As a conse-
quence, insufficient academic time was allocated to
foreign language instruction, which became one of
the reasons for the relatively low level of foreign lan-
guage proficiency among many graduates of medical
universities. However, under the new conditions of
social development, approaches to education in gen-
eral, and to language education in medical higher edu-
cation institutions in particular, are gradually chang-
ing. A foreign language is increasingly regarded as a
tool of intercultural communication. Therefore, there
is a need to reconsider the role and content of foreign
language education in the new educational context.
A foreign language is not traditionally considered a
core discipline in medical higher education institu-
tions. However, when it is regarded as a means of
developing an important professional quality, namely
foreign language communicative competence, its sta-
tus within the overall system of academic disciplines
becomes significantly higher. Graduates of medical
specialties should demonstrate readiness for foreign
language communication in a professional intercul-
tural environment, demonstrate the capacity to navi-
gate the rapidly expanding flow of information, and
critically analyze their professional activities within
the context of medical practice in leading countries of
the global community [1].

Foreign language learning is an integral compo-
nent of the professional preparation of students in
medical higher education institutions. Its main objec-
tives are to develop practical skills in using a foreign
language for professional communication, foster
students’ ability to work independently in foreign
language learning, improve the quality of profes-
sional training through foreign language instruction,
broaden students’ general outlook and communica-
tion culture, and develop foreign language communi-
cative competence.

The Educational and Professional Programme [4]
for training specialists in higher medical education
institutions requires future professionals not only
to possess high-level qualifications in their chosen
field but also to be capable of cooperating with for-
eign colleagues and communicating freely in both the
state language and at least one foreign language [4].
Such competencies enhance their competitiveness
in the international professional labor market. The
development of professional foreign language com-
petence in medical education institutions is therefore
of particular importance, since medicine belongs to
professional fields that require a high level of foreign
language proficiency for effective professional com-
munication. Contemporary methodological research
recommends orienting the language learning process
toward the development of speech skills and abilities
and, consequently, toward the formation of commu-
nicative competence through active engagement in
solving speech and cognitive tasks. Achieving this
objective requires consideration of all components of
foreign language professional training (Fig. 1).

The specificity of foreign language professional
training for future healthcare professionals in higher
education institutions lies in the development of for-
eign language communicative competence, which
integrates general language knowledge with in-
depth mastery of medical terminology. The training
is aimed at developing professional communication
skills, working with scientific literature, understand-
ing documentation, and familiarizing students with
international treatment standards.

The main characteristics of foreign language pro-
fessional training for future medical practitioners
include:

1) Communicative orientation: emphasis on oral
and written professional communication (physician—
patient, physician—physician).

2) Terminological richness: acquisition of a large
number of Latin, Greek, and contemporary English
medical terms.

3) Use of contextual tasks: modeling clinical situ-
ations, role-playing, and analyzing real medical case
studies.
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The Structure of Foreign Language Professional
Training for Future Medical Specialists
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Fig. 1. The Structure of Foreign Language Professional Training for Future Medical Specialists

4) Integration of language and specialty: language
learning occurs through professionally oriented texts
and materials (e.g., anatomy, pharmacology) rather
than in isolation.

5) Development of critical thinking: the ability to
analyze international medical sources and scientific
publications.

The main challenges in foreign language profes-
sional training for students in higher medical educa-
tion include insufficiently developed programmes,
methodological guidelines, and instructional manu-
als for learning professionally oriented foreign lan-
guages; a shortage of modern authentic video and
audio learning materials; low motivation among
medical students to master a foreign language as a
key tool for accessing professional information; a stu-
dent-centered approach that treats learners primarily
as passive recipients of ready-made knowledge; and
limited familiarity with terminology, foundational
concepts of the specialty, and the specifics of translat-
ing professional literature, which can result in mis-
understandings among participants in the educational
process.

To address these challenges and meet the con-
temporary societal demand for specialists with pro-
fessional foreign language proficiency at interna-
tional standards, effective modernization of foreign
language instruction in higher medical education is
required, along with the identification of strategies
to enhance foreign language training for specialists
(Table 1).

Foreign language professional training for future
healthcare professionals is also essential for success-
fully passing the integrated licensing examination
«KROK», which assesses the compliance of specialist

training quality with higher education standards and
is administered by the Testing Center of the Ministry
of Health of Ukraine (some of the examination ques-
tions are presented in English).

To improve foreign language professional train-
ing for future specialists in higher medical educa-
tion institutions, it is necessary to introduce elective
courses such as «Foreign Medical Terminology»
into the educational process for students of all medi-
cal specialties. The implementation of such courses
will help address existing gaps in students’ foreign
language proficiency and enhance the competence of
medical students in professional English.

Foreign language education for future medical
professionals in Ukraine is currently undergoing
reform, taking into account the major achievements
of European countries. In particular, medical higher
education institutions are introducing elective courses
aimed at learning foreign languages for professional
purposes, while the requirements for the overall level
of foreign language proficiency and the development
of advanced communicative skills are also increas-
ing. Mastery of professionally oriented English
should ensure that specialists are capable of effective
communication in professional, occupational, and
administrative-legal contexts within relevant socio-
communicative roles, which involves the use of Busi-
ness Foreign Language and Foreign Language for
Specific Purposes.

A professionally oriented approach requires the
integration of the discipline «Foreign Language for
Specific Purposes» with core professional subjects.
It also places an important task on foreign language
instructors, namely to teach future specialists, through
interdisciplinary connections, to use a foreign lan-
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Table 1

Strategies for Improving the Effectiveness of Foreign Language Professional Training

Area

Specific Actions

Expected Outcome

Interdisciplinary integration

Alignment of topics with core
professional disciplines

Increased professional relevance

Interactive methods

Role-playing, case studies, discussions | Development of communicative skills

Information and computer

technologies courses

Videos, digital platforms, online

Increased student motivation

Individualization Level-based tasks

Improved learning outcomes

Practical orientation

Work with clinical scenarios

Readiness for professional
communication

guage as a means of systematically expanding their
professional knowledge as well as developing profes-
sional skills and competencies. The implementation
of interdisciplinary integration involves the coordi-
nation, alignment, and enrichment of course content
through scientific knowledge from different academic
disciplines. This approach is reflected in integrated
courses and curricula, facilitates the involvement
of medical students in professional communication,
and increases motivation to learn a foreign language.
The involvement of specialists from relevant profes-
sional disciplines can further improve the quality of
instruction and the effectiveness of student learning.
As a result, joint educational and methodological
resources may be developed, including multimedia
manuals, dialogic practice guides, glossaries, audio-
visual materials, laboratory tasks, and other instruc-
tional resources.

When organizing foreign language professional
training, several key tasks must be addressed. These
include defining clear learning objectives, fostering
motivation among medical students, selecting and
structuring instructional materials based on interdis-
ciplinary integration, considering learners’ psycho-
logical characteristics, identifying effective teaching
approaches, and creating appropriate organizational
and pedagogical conditions for implementing such
training. In addition, the content and teaching meth-
ods of foreign language instruction should be aligned
with the practical needs of students. Particular atten-
tion should therefore be paid to the selection and
critical evaluation of instructional materials, taking
into account the professional specificity of the disci-
pline and the students’ level of language proficiency.
Within the framework of professionally oriented for-
eign language instruction, it is also important to con-
sider students’ individual characteristics, including
their level of intellectual development, readiness to
study a foreign language, ability to perform analyti-
cal and synthetic tasks, and capacity for independent
learning.

Professionally oriented foreign language training
is implemented through the modeling of future pro-

fessional activities. Accordingly, foreign language
classes incorporate learning tasks that simulate pro-
fessional situations and can be presented to students
as elements of both their educational and professional
practice. Such tasks enable future healthcare profes-
sionals to demonstrate their knowledge of linguistic
structures and communicative patterns and to apply
them effectively in professional contexts. A high level
of foreign language competence in professional com-
munication largely determines the effectiveness of
healthcare professionals’ activities. It also enables
them to present ideas logically and persuasively at
international conferences and symposia and to estab-
lish productive professional relationships with col-
leagues from other countries.

The foreign language learning environment for
future healthcare professionals at the Department
of Foreign Languages of 1. Horbachevsky Ternopil
National Medical University is organized as a three-
level system. The first level focuses on mastering
the fundamentals of Latin medical terminology. The
second level aims to develop and refine basic for-
eign language communicative skills. The third level
is devoted to the acquisition of the professional lan-
guage of medicine. Teaching experience at the depart-
ment indicates that the development of foreign lan-
guage communicative competence requires the use
of methods and educational technologies specifically
designed to foster professional communication in a
foreign language. Such approaches increase students’
motivation to study «Foreign Language for Profes-
sional Purposes» as an important component of their
professional training. Interactive teaching methods
play a central role in this process. These methods are
based on active interaction between instructors and
students and emphasize direct interpersonal commu-
nication in a foreign language. In such interactions,
students learn to adopt different communicative roles,
anticipate the perspectives of their interlocutors,
and participate effectively in communicative situa-
tions [3]. Professional communication during classes
occurs through several interactive formats, including
instructor—student, student—student, and group inter-
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action. Teaching materials should therefore intro-
duce students to authentic professional communica-
tion contexts. At the same time, they should support
the development of grammatical competence across
different learning formats, including reading texts,
dialogues, communicative exercises, and creative
tasks [3].

Motivation to learn foreign languages in medical
education can be strengthened through profession-
ally oriented role-playing activities. Such activities
engage students in interactive classroom participation
and create opportunities for informal yet purposeful
communication. They also allow students to evalu-
ate their communicative abilities in realistic profes-
sional situations. As a result, the proportion of foreign
language communication within practical classes
increases.

A learner-centered approach requires the imple-
mentation of individualized instruction. In practice,
instructors select differentiated learning materials
that correspond to students’ levels of language pro-
ficiency. Simplified tasks may be offered to students
with lower levels of language competence, while
additional or more complex tasks may be provided
for advanced learners. Audio and video materials fol-
lowed by targeted assignments are also widely used.
In addition, students may complete alternative tasks
that are directly related to their professional training.
These tasks may include preparing thematic presenta-
tions, participating in academic competitions, deliv-
ering presentations at student scientific conferences,
or writing analytical reports. Such activities reinforce
the principle of teaching a foreign language as a
medium of professional communication and integrate
language learning with professional knowledge.

During practical classes, instructors use didactic
materials that incorporate the key elements of B2-level
foreign language programmes. These materials are
designed for both in-class and independent learning
and include sets of test tasks with answer options for
self-assessment. Within elective courses, students
also analyze test items similar to those included in
the KROK licensing examination, with particular
attention to terminology specific to different medi-
cal fields. Integrated testing enhances students’ moti-
vation to study foreign languages, strengthens their
confidence in achieving learning goals, and helps
systematize knowledge across all types of language
activities.

During classes in Foreign Language for Profes-
sional Purposes, it is important to strengthen peda-
gogical interaction between instructors and students.
Such interaction facilitates more effective knowledge
acquisition and promotes the development of practical
skills, communicative experience, and social engage-

ment required for the future professional activities
of physicians. The integration of information and
communication technologies into foreign language
instruction is also essential. The Internet provides
a virtual environment that overcomes temporal and
spatial constraints and enables authentic commu-
nication with real interlocutors on topics of shared
interest. Multimedia technologies engage multiple
sensory channels by combining written text, graphic
images, video, photographs, and audio materials. This
integration creates a simulated communicative envi-
ronment that closely resembles real-life interaction.
Electronic textbooks, practical manuals, and multi-
media learning programmes can therefore be used not
only to support the acquisition of linguistic material
but also to develop the main language skills, namely
reading, listening, speaking, and writing. In addition,
these resources allow instructors to conduct ongoing,
thematic, and final assessments of students’ language
proficiency. Multimedia tools can be used both during
classroom instruction and in independent learning. As
a result, they increase the effectiveness and overall
productivity of foreign language learning.

Conclusions and Prospects for Further
Research. Foreign language professional training
is an essential component of the education of future
healthcare professionals. It is also a key factor in
ensuring their competitiveness in the contemporary
international professional environment. This training
integrates general language skills with specialized
medical terminology, emphasizes professional com-
munication, aligns with core medical disciplines, and
simulates authentic professional scenarios. Its effec-
tiveness depends on the implementation of interdis-
ciplinary integration, interactive teaching methods,
information and communication technologies, and
the individualization of instruction. Modernizing for-
eign language education in medical higher education
institutions will enhance students’ readiness for pro-
fessional foreign language communication and sup-
port international collaboration.

Future research should focus on analyzing inter-
national practices in organizing foreign language
training at medical universities. Such analysis will
facilitate the adaptation of effective strategies to the
Ukrainian higher education context and promote best
practices in professional language education.
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